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The Ideal University

Syllabus 

1.  Content Goals.  From the perspective of its philosophical content, the course has two goals: 

· To discover the true or ideal purpose of a university, and 

· To evaluate what organizational structures are best suited to realizing this purpose.  


Part I. 

The Purpose of a University.  In the first part of the course we shall engage in quite broad philosophical reflection on the goals of higher education.  Since the issues are complex, we shall use history to guide us.  From the Middle Ages, when universities began, until the present, there have been a series of idealized models for the type of knowledge or group of accomplishments that  a truly educated individual should master.   The first of these idealizations was the seven Liberal Arts of the classical and mediaeval world.  In the Renaissance  they were augmented by the Humanities,  in the Enlightenment by the Fine Arts, and in the 19th century by the Natural Sciences.  


To the philosopher each of these groupings is puzzling.  What do the disciplines within a group have in common?  What common educational goal, if any, do they serve?  When put together do they form a coherent whole? Are they consistent?  Do the different groups share any common features?  Can they be combined?

One of the main goals of in this course from the point of view of its philosophical content is to bring you to a point at which you are able define and explain what, if anything, the various Liberal Arts, Humanities,  Fine Arts, and Natural Sciences have in common.


No matter how disciplines are combined into a ideal curriculum, we shall find that today there are two common replies to the question: What is the purpose of a university?  One point of view is the theme of Cardinal Newman’s famous essay The Idea of the University.   Knowledge, Newman says, is an end in itself.  The viewpoint is much more practical and is ably defended by the Spanish philosopher Ortega y Gasset:  The purpose of Higher Education is to serve society.  We shall investigate the strengths and weakness of both positions.  

The course’s second philosophical goal is to bring you to the point from which you are able to argue the pros and cons of education as Knowledge in itself versus Knowledge for its  utilitarian benefit.

Part II.  The Ideal Organization for a University.  One of the most interesting aspects of universities is that they are social and political institutions.  Their institutional arrangements vary tremendously from country to country and period to period.  They also vary greatly in how effectively they achieve one or another of the purported goals of university education.  Philosophers as critics of society, and you as a citizen, have a role to play in critiquing the way societies organize universities.  In Part II of the course we shall review the interesting history of the organizational models for universities, discussing for each how well it realizes the more plausible educational ideals.  We shall see a constant battle for control among the government, faculty and students, with varying degrees of academic freedom.

The third philosophical goal of the course is to bring you to the point at which you are able to describe American universities structures, and discuss critically whether their administrative structures promote the goals of university education, including the right amount of academic freedom.


Part III.  Liberal and Conservative Perspectives.  We shall conclude the course by discussing a example each of current liberal and conservative thinking on the state of the modern American university.  The spokesperson for the former will be Robert Paul Wolf, a radical New York defender of the student rebellion of the 60’s.  For the latter Allan Bloom, the University of Chicago classicist, will speak criticizing the current weakening of the curriculum in favor of political correctness.  

The goal of this part of the course is to bring you to the position at which you are able to articulate and criticize for yourself the liberal and conservative positions.

2.  Process Goals.  Since this is a General Education Course, it is designed to emphasize writing, speaking, and thinking.  The appropriate varieties of these in a philosophy course can be summarized as discussions of two forms of discourse: definitions and arguments.  


Definitions are used to explain the meanings of important ideas.  The importance of definitions for learning how to think is that there is a definite skill to evaluating definitions.  Some thinkers use ideas are muddled and really don’t make any sense, while others use ideas that are clear and useful. We shall concentrate the skills necessary to spot and explain the difference.  Some of the ideas whose definitions we shall discuss and evaluate are:  university, the liberal arts, the humanities, the fine arts, knowledge-for-itself, utilitarian knowledge, academic freedom, and political correctness.


Arguments give the reasons for or against a position.  Almost all of philosophy consists of advancing and criticizing arguments.  There is a distinct skill to spotting arguments in readings, to summarizing them briefly and informatively, and to pointing out their strengths and weaknesses.  Students in philosophy, moreover, must present their own ideas in argument form.  That is, whenever you say anything in a philosophy course, either in class or in writing, you must give your reasons.  Learning to argue, however, is like learning to walk.  It takes time, and involves falling on you face a lot. Or again, arguing is like learning a foreign language.  If you don’t actually practice it yourself, you’ll never learn it, but if you do practice, you’ll make mistakes all over the place.  You have to understand that in this course, it is required that you always think and express yourself in terms of arguments.  If you don’t argue, you won’t do well.  It is also expected, however, that much of the time your arguments won’t be very good.  Don’t worry about how good your arguments are, especially if you’re new to philosophy.  Just argue, and you’re grade, based on effort and improvement, will be fine.

3.  Course Requirements

1. Classroom Attendance and Discussion. (25% of the course grade.)


Attendance.  Since this is in part a discussion class, attendance is required. Students are expected to attend each class session, and sign the role list provided.  If you cannot come, you must e-mail in advance for the instructor (voice mail 556-6339), or  provide a written excuse from a doctor or equivalent after the class. Your grade will be reduced by one third grade point for every two unaccounted for absences.


Discussion. You must read the reading for a particular class session before the  meeting.  You should prepare to be called upon to summarize the main ideas from the reading and then to criticize them.  Class discussions will then amount to leaning “workshops” on how to summarize and criticize arguments in the right way.  Figuring out a writer’s thesis and his or her reasoning pattern is not essay, nor is ferreting out the definitions of the central ideas in a discussion.  Though leaning to do so is an extremely useful, you cannot even begin if you have not read the material in advance.  Your class discussion grade will be determined more by whether you have read the material and are ready to argue about it, then on what you have to say about it.

2.  Writing: Four Short Essays.  (50% of grade.) 


You will be asked to turn in a two-page (single-spaced) essay on an assigned topic from the readings. You will be graded on what you discuss (your essay must be about the definitions and arguments found in the reading) and on how you formulate your own ideas (you must organize your essay as a succinct focused argument, with a clear thesis and supporting reasons).

3.  Visiting Speakers and the Final Examination. (25% of the grade.)


There will be a final examination that will consist of writing an essay during the final examination period on one of a short series of examination questions distributed on the last class meeting of the quarter.  The essay will be graded on how well it incorporates the content and style features required of the five short essays, and has as its purpose showing how well you have learned to write (and think) in this way. 


To cap of the course in an interesting way and to prepare for the final, the last two call sessions will be devoted to visiting speakers.  These will be high officials in the university administration who are knowledgeable about how U.C. works and the difficulties of running it.  It is always extremely interesting to quiz them on their views on the issues we will have been discussing all quarter.  By the last week of the quarter you should be very well prepared to engage in discussion with them on difficult and even uncomfortable questions. 

Instructor and Office Hours:


Instructor: John Martin. Office: 259B McMicken.  Office phone: 556-6339.  E-mail: john.martin@uc.edu.  Office hours: W 2:30.  Students are strongly encouraged to use e-mail.

Readings and Essay Topics

Assignments


Readings.  Since this is a General Education Course, all the reading are originalsources, not summaries or textbooks.  The philosophical material consists of primary sources in which thinkers express themselves to other serious thinkers in the most persuasive manner they can.  The historical material is drawn from scholarly histories.  The assigned reading for a topic should be completed before the date indicated below on which the topic will be discussed in class.  What you should be looking for while you read, so that you can talk about them in class, are the definitions of the main ideas in the reading, and on the writer’s thesis and argument structure.  Note that the historical works are less likely to contain arguments, though they do have a great deal to say about the evolution of the meanings of terms. 


Essays.  Essays should be typed, four pages, double-spaced, pica or elite (12 or 10 pt.), 1” margins.  They are due by email (john.martin@uc.edu) on the day indicated in the syllabus. Because the essays make use of the material in the readings, they should be written in the days immediately prior to their due date. The list of essay topic questions provided is just intended to start you thinking about the topic, to help you choose an essay thesis relevant to the questions.  Note that how you choose you essay topic is very important.  You should choose to defend a thesis.  This thesis should be the main point that you essay is trying to prove.  It should be relevant to answering one or more of the questions posed, but since the questions are difficult you will be doing well if you can find a defensible thesis that says something interesting about them.  In addition to finding a thesis that is relevant and interesting, you next major concern should be that you can defend it in a tight two-page argument.  Note that in a philosophy essay you should talk about the strengths and weakness of the definitions, principles and arguments relevant to the questions.  There is a temptation here to substitute scholarship for thinking and to fill up space talking about history or “setting the stage.”  Do not bring in facts from history or spend any time “setting the stage” unless doing so is directly relevant to the point you want to make, and then keep such material short.   Since the essays are short,  do not expect much.  View them merely as exercises in trying to put into words a persuasive argument in which you make some small point about the topic.

Part I.  The Goal of University Education.

The Liberal Arts (March 29-April 2):

William Harris Stahl, “The Curriculum of the Seven Liberal Arts,” pp. 90-98, from Martianus Capella and the Seven Liberal Arts, Vol. I (New York: Columbia Univ. Press, 1971).

Hastings Rashdall, “The Origins of the University”, Vol I, pp. 1-74, “The Student University” (Italy), Vol I., pp. 142-175; “The Faculty University” (Paris), Vol I., pp 269-334; “The ‘State’ Universities” Vol II, pp. 1-78, Universities of Europe in the Middle Ages, (Oxford),  New ed., F.W. Powicke and A.B. Emden, eds. (Oxford: Oxford Univ. Press, 1936).

Thomas Aquinas, “Definition of Happiness,” Lexture X, Commentary on the Nichomachaen Ethics, C.I. Litzinger, O.P., ed., Vol. I (Chicago: Regnery).

The Humanities (April 5-7):

Battista Gurarino, "De ordine docendi et studendi" ["On the Curriculum of Teaching and Studying"].

Eugenio Garin, “Introduction,” Italian Humanism (N.Y.: Harper and Row, 1965).

The Fine Arts (April 9):

Paul Oskar Kristeller, "The Modern System of the Arts"

First Essay Topic:  What do the seven liberal arts have in common?  What do the Renaissance humanities have in common?  What do the fine arts have in common?  What do all three groups have in common?  Are they consistent?  Do they together provide the right curriculum for a university?  What would the purpose or end of such a curriculum be? 

( Date April 12.)
Knowledge-for-Itself vs. Utilitarian Knowledge (April 12-23):

John Henry Cardinal Newman, “Knowledge Its Own End,” pp. 74-93, The Idea of a University (Notre Dame: Univ. of  Notre Dame Press, 1982). 

José Ortega y Gasset, Mission of the University (Princeton: Princeton Univ. Press, 1944). 
Second Essay Topic:  What is meant by knowledge as an end in itself and knowledge for utilitarian ends?  Which, if either, is the correct goal for a university?  (Due April 26.)
Part II.  The Ideal Organization of the University

The American College (April 26-28):

Charles William Eliot, "Inauguration Address" (Harvard, 1869).

Frederick Rudolph, The American College and University, A History (N.Y.: Vintage, 1962).

The Great 19th Century German Universities (April 30):

Friedrich Paulsen “Outline of the Historical Development”, Book I, pp. 13-70; “The Modern Organization of the Universities and Their Place in Public Life,” Book II, pp. 71-136, from The German Universities and University Study (N.Y.: Scribner’s, 1906).

The Modern Multiversity (May 3-5 ):

Clark Kerr, The Uses of the University (N.Y.:Harper and Row:1963).

Academic Freedom (May 5-7):

Friedrich Paulsen, “Freedom of Teaching,” Chapt III, Book III, pp. 227-264, “Student and Academic Life: Morals: Academic Freedom and Honor,” Chapt 1, Book IV, pp. 265-274, from The German Universities and University Study (see above).

Walter P. Metzger, “The Age of the University,” from Richard Hofstadter and Walter P. Metzger, The Development of Academic Freedom in the United States.

Third Essay Topic:  How does university organization in America, based on a corporation model, differ from that of other countries?  Is it a successful organizational structure for insuring that a university realizes its  proper ends?  What sort of academic freedom, if any, is necessary for a university to realize its ideal ends?  Are there any structural impediments to academic freedom built into the corporation model for American university organization?  (Due Date: May 10).
Part III.  The Liberal vs. the Conservative Critique of the Modern American University

Three Philosophies for the Modern University. (May 10-June 4)

Robert Paul Wolf, “Four Models of a University,” from The Ideal of the University (N.Y.: Pegasus Press, 1971). 

Allan Bloom, The Closing of the American Mind, pp. 241-336 (N.Y.: Simon and Schuster, 1987).

Fourth Essay Topic:  Topic to be chosen in consultation with the instructor. (Due Date: May 31)

Part VI.  Visiting Speakers.  Week of May 31.
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